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Your Name: Tyler Wood

CSU-Global Course: OTL 565
     

Subject / Course:  English as a Second Language
     
Topic: Science 
     
Lesson Title: Predator and Prey
     
Level: Grade 4 level 2 (of 4 English proficiency levels)

Lesson Duration: 40 minutes
     

Common Core or State Standard(s): Integrate information from two texts on the same topic in order to 
write or speak about the subject knowledgeably.
     

Description of Lesson as currently taught: The students take turns reading the pages describing what a 
predator is. Look at the pictures and talk about what things they see that might be associated with being a 
predator (e.g. eyes in the front of the head). Then the students read the pages describing what prey is. 
Again, look at the pictures and find things that might be associated with prey animals. Then we would do 
a venn diagram describing what is the same and different. Finally, we would talk about why there are 
predators and prey and revisit the vocabulary learned previously - carnivore and herbivore.
     

Differentiated Instructional Approaches and Pre-Assessments 

Climate
In every class I encourage participation in discussion by awarding points for participation and 
saying positive things after they tried their best, no matter the outcome of the answer. I use 
myself in the role of the ‘dummy’ that doesn’t know, so they feel more confident giving their 
ideas a try. I never talk down or allow others to talk down to those that get answers wrong, I 
always promote the idea that trying is more important than always being right. I also try and use 
questions with no “correct” answer for building confidence in participating. 
     

Knowing the Learner
My classroom is quite heterogeneous. My students are all upper-middle class Korean children. 
The male to female ratio is exactly even, seven boys and seven girls. I have previously 
administered a learning style quiz and it is pretty evenly split amongst their strengths. The 
highest percentage was musical learners, then naturalistic, and it’s an even split amongst visual, 



intrapersonal, and interpersonal (Edutopia, 2014). The lowest percentage was the bodily-
kinesthetic and linguistic learners. Religiously it is split between Christian, Buddhist, and 
Atheist, but I haven’t done any specific data collecting on who or how much of each, this has just 
been determined from class discussion and responses to holiday lessons.

Pre-Assessment
In this lesson I will pre-assess with a quick discussion about their prior knowledge of the 
vocabulary and ideas being taught. I have also been assessing their readiness in the way they can 
organize events from a story. This pre-assessment has been on-going since I started with the 
students.
     

Learning Target: The lesson objective is for students to have a full understanding of the 
vocabulary and relationship in the food web of predator and prey animals. Essential questions - 
How does the relationship between predator and prey help the food web? What might happen if 
one or the other goes extinct? What adaptations help a cheetah hunt?
     

Learning Task

Learning Task: The students will be able to take information from different sources and 
synthesize that information into an understanding of the topic they can relate to others. I will 
“ensure that goals are less about accomplishing tasks and more focused on understanding and 
applying concepts. (Focus on Effectiveness, 2005)”

Number of Days: 1

Student Differences
The students will be learning based on readiness. Some of the students will need scaffolding, 
some will need challenging. Some students have trouble organizing their thoughts and putting 
them into a coherent order of events. Others will be challenged to build their events with more 
details and description (Baecher, 2012). 
   
     

Varying Tasks
I will differentiate the product in this lesson. The students will be given two choices of what to 
write about after going through the lesson. After they learn about predators and prey there will be 
two choices of writing prompts. They will be put into two groups based on the pre-assessment 
readiness. The group of students that need help with the basics of organizing events will write 
about the events they saw in the presentations of the information. The students that have a good 
grasp of order of events will write about the relationship between predator and prey and how one 



influences the other’s life. This is a small variation on a similar task for all students (Baecher, 
2012).

     

Feedback Strategy: I will check for understanding with question sessions in the middle of the 
presentation (between the two kinds of media being shown) and after the presentations for 
feedback in real time. I will provide feedback that is  “corrective in nature. (Focus on 
Effectiveness, 2005)”
     

Summative Assessment: The students will write a one-page paper to show what they have learned 
that I am able to assess. I will provide a rubric to show expectations of the writing sample 
(Mueller, 2013).
     

Self-Reflection for Continuous Improvement:

I was confident in this lesson’s ability to get the kids thinking critically and making connections 
about the vocabulary and how it’s used naturally. After implementing the plan I have a few 
things that went well and a few things that I would change the next time I used this lesson.

The things that went well were the visuals, using groups, and the ability for the kids to connect 
sources to the same idea. I used two different kinds of visuals that worked together to get the 
kids thinking about the vocabulary in action. The visuals prompted many students to participate 
in discussion about the details of what makes a predator successful and how the prey has 
adapted. We even moved into higher order knowledge like the ‘why’ and ‘how’ ideas. Using 
groups helped the students get a more targeted lesson for their level. All the students participated 
in the discussion, but the students that struggle more to turn their ideas into writing were able to 
get a question they would have an easier time with, while the students who were good at 
converting their thoughts and spoken words into writing were able to be challenged still. This 
method was beneficial because there were less students on the lower end lost and less students on 
the higher end finished early and/or bored because the lesson wasn’t challenging enough. And 
finally, the lesson offered the kids the ability to think off the page and out of the rote 
memorization style of learning vocabulary that is prevalent here in Korea. Some struggled at 
first, but it soon became clear that they began to understand they weren’t going to get a “correct” 
answer from me and they were going to have to think critically.

The parts that I would change are the groups being too large, pre-planning a rubric they can see 
before writing, and consistency of this type of lesson. I think the group idea was really beneficial 
for the children to get a more targeted lesson, but I only split them into two groups. I think more 
groups, maybe 3 or 4, would have been more effective at targeting the learning for the different 
levels of English proficiency in my class. As you can see on graph 1.1, there were too many 
students still not able to get their ideas onto the page while utilizing the vocabulary effectively.
     



Another thing I would like to change was pre-planning a writing rubric for the lesson. Then they can see 
what is expected of them before they write giving them a little more confidence and motivation. One thing 
I noticed was that many students were confused at first by the critical thinking aspect of the science 
writing assignment. I teach using critical thinking methods in other classes, but haven’t done a lot of 
critical thinking science writing. This was hard for them to adjust to at first. They eventually began to 
engage with the writing. I believe that if I do this style of lesson again and again they will be comfortable 
and do much better at synthesizing the language into their own thoughts on the page, but I need to do 
more of this style of lesson for that to happen. Springing it on the students made it difficult to adjust to at 
first.

What I plan to do next in my class to continue the differentiation of the classroom is to break up into 
learning groups more often, so the students get a more targeted challenge for their abilities more often. I 
will also be able to then challenge my “CLD students academically and cognitively by grouping or 
pairing CLD students of various proficiency levels (Herrera & Murry, 2011).”
I plan to get in the habit of pre-planning more rubrics for all of my writing assignments, especially those 
that require higher order thinking. “Rubrics help students better assess themselves, become more 
receptive to feedback, and feel more motivated to learn (Goodwin & Hubbell, “Be Demanding: Item 3, 
para 15),” which will smooth out that rough start at the beginning of the writing assignment I had this 
time. When they know what is expected, especially if I offer an example, they will be more confident to 
dive in and start writing without being held up with second guessing themselves until they get a chance to 
talk to me. 
I also plan to develop a pattern of critical thinking lessons in science class to build up a practice scheme 
because “the ability to think critically is acquired by practice (Ohio Dept. of Edu., 2014).” The students 
don’t just need to practice this is reading or debate class, but to cross that skill over into the science 
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classroom as well. They need to make that connection that the skills they are learning in other classes can, 
and should, be applied to all their classes, and the world at large.

Evidence of Implementation:  

Below are two example writing samples from the lesson. Picture 1.1 is from the first group that 
answered the question - how does the cheetah and gazelle fit into the food web?

Picture 1.2 is from the second group that 
answered the question - what adaptations 
does a cheetah use to hunt and kill?

Picture 1.1

Picture 1.2
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